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Intro to Orff Schulwerk – Session I
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Carl Orff developed what became known as the Orff Schulwerk (school work) with Dorothee Günther.  Günther had created a school – non-traditional school – that was interested in helping students develop their creative abilities through singing, [image: image1.wmf]    playing, drama, speech, rhythm, and movement.  [image: image2.jpg]


It incorporated all of the arts and developed understanding and skill through creativity.
[image: image3.wmf]Orff and Günther believed that since we say we “play” instruments that music and everything involved in its production should be fun.  They also believed that students should be involved in two activities at the same time to develop thinking skills.  This might be playing and singing, singing and moving, moving and playing, etc.

The Orff approach begins with the assumption that students should learn the basics of music or the elements of music.  He called his music, based on a pentatonic scale (5 note scale), elemental music. 
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The Orff approach states that students should learn to use both hands equally and independently.  Right handed people should be able to play or move the left hand with ease and the same for left-handed people. 

Many of the pieces published (and now known as the Schulwerk) were composed by an early student who excelled in composition and improvisation – Gunild Keetman.  In fact, perhaps as much as half of the music in the Schulwerk was composed by Keetman.
Today’s Activities:
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Word painting (Andy) - Students were given a compound word - usually something to do with nature.  They divided the compound word into two separate words.  Through actions only, the students depicted the words.  Other students were to guess what the compound word was.  Students could say each of the independent words.  Examples were: Sunrise, desert storm, snow flake, and whirlwind.  (Most of the examples had an action word and a “nature” word.)  A goal is to communicate as a group the meaning of a word.  Another goal is to communicate within the group nonverbally so that working in a group is not a great deal of talking, rather experimenting, brainstorming, and working off of each other’s ideas until a fully formed thought emerges.

a. Process 
i. Warm-up by having students form letters or numbers with their bodies (in 2 groups if you have a large room) without speaking (working, not talking).  
ii. Once students can form letters (like capital L or lowercase e), have all students use bodies (and scarves) to create a compound word.  I generally have 2 large groups of 10-15 for this stage.  I always start with Sunrise and have both groups work on the same thing.  Goal here is to see how they choose to represent it rather than trying to guess what it is.
iii. Sub-divide the 2 groups into 2 more groups (now you have a total of 4 groups – 5 groups if you have 35 or more students in your class).  Let them draw a compound word out of a hat (they shouldn’t be able to read what they are drawing).  Let groups work independently for ~5 minutes to act out their word.  No voices may be used to demonstrate (though they may talk to decide what to do).  They may use instruments as props, but not for sound.  Have all groups sit to watch the one group that performs.  As the group performs, they may shout out guesses, but the group keeps performing until their skit is finished.  When the word is guessed, teacher acknowledges.
iv. Extension – groups work together to “compose” background music for the skit.  If the “Grasshopper” group and the “Full Moon” group are combined, then the Full Moon group composes the music for the Grasshopper group (and vice versa).  
2. Speech Canon (Lori) - Speech canons are a good way to introduce the idea of canon to children before attempting to add the complexity of melody with singing in canon.
I Wish How I Wish
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Process

i) Perform the speech phrases first for students, asking them to listen for the rhyming words

ii) Echo teach, phrase by phrase, using various vocal inflections

iii) Increase the echo from one phrase to two phrases; then three; then the entire poem in echo

iv) Practice in unison enough for students to be solid with the poem and its rhythms

v) Vary the dynamics throughout the poem

vi) Perform in unison first, then two part canon

vii) Increase to three part then four part canon
b) Extension
i) Have students come up with simple percussion timbres to match the words: wish, house, mat, cat, hole, mouse, clock, kettle, cupboard, big birch broom!
ii) Perform the poem in unison, adding the instrument sounds
iii) Perform the poem again, leaving out the words that are represented with the instrument sounds
c) Form
i) A Section
(1) Poem in unison first, no instruments
(2) Repeat poem with the simple percussion
(3) Repeat poem, leaving out the words that are represented with sounds
ii) B Section – Poem in unison first, then four part canon
iii) Coda – Instruments only
3. Carpet of Sound - Students were divided into groups with no more than four people in each group.  Each group of instruments was given a rhythmic pattern to play that had four beats.  The rhythmic pattern was to be played each beat by a different person in the group.  Once groups were ready to perform, one group would play and then another group was asked to play at the same time.  The rhythmic figures were arranged so that the rhythms would be complimentary.  All groups have a chance to play with only two groups making a sound at a time, and then all groups are added together.  It is important to have each person in each group play relatively softly.

Rhythms used today were:




4. Improvisation - (Andy) one of Orff’s key ingredients to music education.  He believed that all students should have the opportunity to create.  To that end, he developed a system of pentatonic playing where every pitch within the pentatonic scale “sounds” good against every other pitch.  There can be no “wrong” or conflicting sounds in this method of playing.  If all students have an instrument, one person at a time is asked to improvise while others play a bordun.  A simple bordun is the tonic and dominant within a key.  If we are in “C” the main group of instrumentalists will play C and G – on a rhythmic pattern like:  Ta Ta Ti-ti Ta Ti-ti Ti-ti Ta-ah (the goal is to have an ostinato that requires two measures and where the 2nd measures is not a repeat of the first) while the soloist is instructed to start and end on “C” and to make sure that they play any rhythm they would like but that there are 8 beats total of playing time.  Students simply “make-up” what they want to play on the spot.  They probably won’t be able to play it for you again, but music is for the moment, and improvisation is the ultimate “moment” of music.  Enjoy it while it is here.  

5. Exploring Volume I: Ding, Dong, Digga Digga Dong! – (Lori) This is a very popular piece with students and teachers from Volume I (Music for Children – Keetman and Orff).  Accessible for younger children, but can be extended and embellished for older students as well.  This is one of the teaching pieces I use for my sixth grade percussion ensemble and they love it!

Process
i. Begin with the song; sing for the students, “How many times do you hear the word, dong?”
ii. Echo teach the text and melody together 
iii. Tell my students that we are in the key of C, no flats or sharps, “let’s figure out the melody in solfege” (or scale numbers if you prefer, or even better, both!) 
iv. Starting on high Do, process through the melody, first vocally, then on the instruments
v. Reinforce names of the pitches; use a visual of the barred instrument
vi. Everyone learns the melody first
vii. Add the BX, BM, and BB ostinato; broken bordun on C and G
viii. Add the AX ostinato; pentatonic pattern of C, D, E, G
ix. Melody on the SX and glocks, or your choice
x. Rehearse the melody in two, three, and four part canon
xi. Decide on a form with your students
xii. Provide a visual of the parts on the staff for reinforcing musical literacy
